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Guidance on Planning Learning, Teaching and Assessment  

 
Daily/Weekly Planning 

Weekly/daily plans are for the teacher, but we offer guidance on effective planning. There is 

also an expectation that teachers can ‘talk to their plan’, ie expand on details, activities, learning 

intentions etc. If you are responsible for the planning but someone else is teaching, this 

information should be provided.  

 

Medium and Long Term Planning 

 

 

 

 

 

• Group Es and Os together in the way that best suits learners; do not ‘tick off’ outcomes 

separately. This should be done in a way that links concepts appropriately and provides 

opportunities for breadth, challenge and application. 

• CfE Level Overviews outline which outcomes should be covered over the session to 

support appropriate pace across levels. Use these to support your termly plan – there 

is no need to write out the E&O detail, just the general theme (e.g ‘science - light and 

sound’ or ‘soc – research events in the past’. 

 

The following documents have been designed to support you with medium and long 

term planning: 

 

 

 

 

 

 

 

 

 

 

 

 

Keep medium-term planning short and focused on the main learning activities 

developed from the Experiences and Outcomes (Es and Os). Group Es and Os 

together in ways which best suit learners. 

Education Scotland Curriculum for Excellence –  

A Statement for Practitioners from HM Chief Inspector of Education 

 

Yearly Overviews 

 Each Yearly Overview will be provided already containing 

some key themes, dates and events that are part of our 

Niddrie Mill calendar and curriculum. The remainder of the 

overview should be completed by end of August each 

session – please ensure this deadline is adhered to and seek 

advice/support from a member of the Senior Leadership 

Team if required. These will be shared and discussed at 

Level Progression Planning meetings in Term 1. No 

excessive detail is expected as these should be responsive, 

but teachers should still have a basic plan for how they plan 

to cover the curriculum across the session. This helps to 

ensure that there is appropriate pace and progression 

across learning.  



   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CFE Level Overviews 

 

These overviews display all Es and Os within CfE Level 

(with exception of maths/numeracy, 

language/literacy and physical education outcomes). 

There is an overview for each stage (P1-7) to show 

how outcomes have been bundled. Outcomes that 

are greyed-out indicate that they are being covered 

at another stage within the level. There are 

‘suggested contexts’ for each stage but planning 

should consider the interests and ideas of learners. 

Some flexibility can be allowed to include grey 

outcomes where it is driven by the pupils. A 

highlighter dot should be used to indicate planned 

teaching. Fully highlight when done. 

Termly Overviews 

 

These are designed to support you with planning. 

They include drivers such as Outdoor Learning and 

Pupil Leadership as these were highlighted as factors 

which increase engagement and motivation for our 

pupils. Where possible, holistic assessments should 

be used and these should draw on a range of learning 

where pupils can apply knowledge and skills. 

Assessment should be seen as an ongoing process. 

Please see further guidance on Interdisciplinary 

Learning (next page)  and the Creativity Skills 

Progression Framework. 

Other Documents to Support 

Planning: Language and Literacy 

and Maths and Numeracy 

Curricular overviews for language 

and literacy and mathematics and 

numeracy have also been created 

to support teachers with planning 

and also give guidance on 

‘checkpoints’ for determining 

progress within levels. These are 

based on the CEC progression 

pathways and also include 

Education Scotland Benchmarks.  

 

Practitioner Enquiry 

At Niddrie Mill, we promote a proactive approach to planning for 

our pupils. Alongside planning and collaborative discussions, 

teachers are encouraged to use practitioner enquiry approach to 

address areas where attainment can be improved. This is done 

alongside planning and discussed with the support of the Senior 

Leadership Team through Attainment Discussions to identify clear 

priorities for the pupils and small changes in practice that could 

make a difference. Practitioner enquiries should be informed by 

research, involve gathering of baseline data and be measurable. 

Changes might not aim to impact on the whole class but rather 

small targeted groups. A suggested format for helping teachers 

plan these tests of change is provided on the reverse of the Termly 

Overview Planners. 

 



   

Planning Interdisciplinary Learning (IDL) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Planning should consider where it is most appropriate for discrete teaching of knowledge and 

skills and what opportunities are given for applying the learning in new and unfamiliar 

situations. 

Scotland Curriculum   for Excellence: A Statement for Practitioners from HM Chief Inspector of 

Education (2016) 

KEY MESSAGES – WHAT TO DO KEY MESSAGES – WHAT TO AVOID 

Plan interdisciplinary learning (IDL) to make 
natural links across learning. Be aware of 
what is happening in other subjects and 
make connections. 

Do not spend time on IDL which does not 
provide opportunities to apply and deepen 
learning or is contrived. 

Assessment Framework 

Interdisciplinary learning 

making connections 

planned approach 

aims to enhance learning                       
(if it doesn’t then there is no point!) 

deepening learning 

2 distinct and complementary approaches 

The first approach is characterised by learning 

which is planned to develop awareness and 

understanding of the connections and 

differences across subjects or curriculum areas. 

This may be achieved through the knowledge 

developed, or the ways of working, or the 

attributes, capabilities and skills (including 

higher-order thinking skills) being consolidated, 

or through a particular perspective given by 

different subjects. A good example is when 

practitioners find the common ground between 

two or more subjects so that they can use it to 

explore an idea in depth, such as when the 

teaching of probability in mathematics is co-

ordinated with science work on DNA and 

Genetics. In this way, learning is more relevant 

because learners gain a better understanding of 

a concept by appreciating its application in the 

real world. 

The second approach is when learning in 

different subjects or curriculum areas is used to 

explore a theme or an issue, meet a challenge, 

solve a problem or complete a final project. This 

can be achieved by providing a context that is real 

and relevant to the learners, the school and its 

community. This second approach is perhaps the 

more traditional, well-understood look of 

interdisciplinary learning. When most effective, 

the emphasis tends to be on the process of 

learning and exploration of the interaction 

between the subjects, not just on the context or 

theme. For example, to promote ICT skills and 

creativity, or indeed learning about Scotland, 

children might use knowledge and skills 

developed in the study of local history, art and 

design and French language to create informative 

and attractive web pages for their peers in a 

French school. 

exciting, relevant contexts 

Encourages competence in using knowledge and 

skills in transferrable ways 

CfE Briefing 4: Interdisciplinary Learning 

(Education Scotland) 



   

Benchmarks provide guidance on judging progress at each CfE level. Looking at these alongside 

a wide range of evidence will support judgements relating to progress within levels and 

whether or not a pupil is ‘on track’ or not to achieve the expected level. 

To ensure judgements are robust, a range of evidence should be drawn on. Learners do not 

have to demonstrate achievement of every single aspect of learning within the benchmarks or 

outcomes but reflecting on the various ways we measure progress adds depth and rigour to 

our evaluations of progress. 

 

At Niddrie Mill, we use the following sources of assessment and teaching approaches to 

validate our judgements: 

AifL Strategies 
Self-Assessment          Peer-Assessment           Effective Questioning 

Observation        Exit Passes 
 

Evidence from Jotters, BFPs 
and Learning Activities 

Write 
Make 
Say 
Do 

Summative Assessments 
Ongoing Phonic 

Assessments 
Spelling Tests 

End-of-topic quizzes 
Comprehension 

assessments 

Ongoing Tracking 
Big Writing Criteria 

Benchmarks 
SEAL Trackers 

Maths Progression Sheets 
Literacy Progression Sheets  

‘On Track for Px’ Guides 

Holistic Assessments 
Opportunities to apply 

learning in different 
situations – assessments 
involving challenge which 

allow pupils to demonstrate 
breadth of learning across 

Es and Os. 

Standardised Assessments 
Progress in English 
Progress in Maths 

Single Word Spelling Test 
Single Word Reading Test 

SNSAs 
 

Reference to Benchmarks 
Reading Overviews 
Big Writing Criteria 

Mathematics and Numeracy 
Planning Document 

 

 

AifL Approaches  

There are common approaches used in every classroom to achieve consistency and ensure 

that learners are familiar with the strategies. All self-evaluation templates as well as learning 

walls/displays should reflect these so that approaches are embedded.  

 

 

 

 

Assessment Folders  



   

Every class has an assessment folder to support the tracking of progress in learning. These 

assessments are part of the triangulation of evaluative evidence towards supporting the 

assessment of a level for each child. 

Achieving a Balance of Re-Visiting Learning and Focussing on New Skills 

At Niddrie Mill, we will be looking to suggest the following format is used regularly to ensure 

that there are opportunities that require children to revise and revisit skills they have already 

learned. This is similar to a ‘spiral curriculum’ approach. This is not required for every area of 

the curriculum but works particularly well in some. 

Last Year 
Correct or incorrect? 
 

1 ¾ + 2 ¼ = 5 

½ of 64 = 32 

5/6 of 36 = 30 

9/10 – 7/10 = 2/10 

Last Term 
Calculate the answer: 
 

24 + 3(18 – 15) 
 

 

Last Week 
 
 

 
 
Label the shapes using the following angles: 
right angles, acute, obtuse, straight angle, 
reflex   
 

Last Lesson 
Write down 2 multiplication sums that equal 
the following numbers: 
 

36              28 
_____ x ______        _____ x ______ 

 
_____ x ______        _____ x ______ 

 

 

These are suggested categories. Consider the following examples when planning: 

• In term 3, you may wish to select learning from Term 1 in one box and Term 2 in 

another. 

• You may design the questions based on areas you know pupils found more 

challenging. 

• Realising that vocabulary can be a barrier, you might choose to challenge pupils 

through varying language in a way that encourages them to have to problem solve 

which mathematical skills and processes they need to use. 

• Use these tasks as an opportunity to create links between previous and current 

learning. 

 

Tracking of Attainment Over Time 



   

Attainment is tracked using our Niddrie Mill attainment tracker below.  Our class teachers 

complete this every term with their SLT member to support them to identify next steps in 

teaching and learning.  

 

 

Collaborative Discussions to Enhance Learning, Teaching and Assessment  

 

Attainment Discussions  

 

 

 

 

 

 

 

 

 

 

 

 

 

When? 

Termly – usually beginning of 

term. 

 
Who? 

Class Teacher and a member 

of the Senior Leadership 

Team. These discussions can 

take place with stage partner 

where helpful. 

 

What? 

Every single child is discussed and their progress in relation to the following: 

Attainment – whether they are ‘on track’ or ‘not on track’ towards 

achievement of relevant CfE level. Judgements should be supported by a 

range of evidence (see Assessment Framework). Questions will be used to 

‘unpick’ judgements and identify where support/challenge is required.  

Achievement – personal target setting and progress. 

Engagement – the Leuven Scale is used to identify how engaged each learner 

is (typically) in language/literacy and maths/numeracy. 

Participation – personal achievements, involvement in extra-curricular 

activities and clubs and in-school roles such as pupil leadership tasks. 

Attendance & Punctuality – if this is of concern, an action plan is made to 

address any concerns, including partnership working. 

Inclusion/ASL – any Additional Support Needs are discussed as well as 

strategies and interventions in place to support.  

 



   

 

Level Progression Planning 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Features of Effective Learning and Teaching at Niddrie Mill 

When? 

Termly – usually mid-term 

 

What? 

These discussions are an opportunity for staff to: 

- Share practice 

- Moderate jotters 

- Discuss progression across CfE and compare 

expectations of achievement towards a level (along side 

benchmarks) 

- Question and reflect on their judgements 

- Engage with a range of evidence of learning 

- Share learning ideas/contexts/stimulus 

- Review practice; discuss what approaches have had a 

positive impact on attainment and which have not. This 

also links to practitioner enquiry work. 

- Engage with and discuss research and professional 

reading  

 

Who? 

All staff working within a 

given level and a member of 

Senior Leadership Team. 

 

Most teachers plan collaboratively with their stage partners on a weekly basis. 

This also helps to tackle bureaucracy! 

 



   

Displays and strategies to support high quality teaching and learning 

 

Expected in every lesson… 

• Learning intentions shared  

• Steps to Success 

• Leaning Skills  

 

 

 

Will often feature in lessons… 

• Traffic lights 

• Thumbs 

• No hands up 

• Lollipop sticks 

• Learning partners 

• The Learning Pit 

 

 

 

 

Aim to explore more often to embed in our classrooms… 

• Leuven Scale (now have poster on walls and pupil visuals on desks in upper) 

• Bloom’s Taxonomy Questioning  

• Exit Passes 

 

 

 

Use of Learning Intention Grid Across All Lessons  

 

See below for further guidance on the use of LI and StS 

The Traffic 

Light Code 

I can’t do this yet! 

I need a strategy 

to help me. 

I understand most 

of it but I need 

more practise. 

I understood! I am 

now ready to teach 

someone else. 

What did you learn 

today? 



   

 

 

 

 

 

 

 

 

 

 

 

Staff should use the visual above to support the implimentation of the learning intention grid 

in all stages at Niddrie Mill. This should only be where relevant and appropriate to the 

learners in the class. In some stages, namely P1, children may only be involved in building the 

steps to success during class and group discussions. 

When co-constructing the steps to success use words and terms the children use to help 

them remember how to be successful. You could also include a drawing if that will help the 

children interact and feedback on their learning. For example if children suggest using a 

number line this could be written on the steps to success with a sketch of a number line. 

Where relevant, I.e. in a series of lessons, the steps to success could be reduced on a 

photocopier at the end of a lesson to be put in a jotter for the following day. Children could 

then feedback using the steps to success and even add other strategies to show depth of 

learning.   

The learning intention grid should feature across different curricular areas and be stuck into 

jotters and big floor plans at relevant, regular intervals.  

Copies are also expected on wall displays to support learners in building on prior learning 

and/or for creating a “what a good one looks like” display.  

 

 

This session I hope to gather examples across different stages of the learning intention being 

used in the above ways to help us develop learning and teaching at Niddrie Mill. If you have 

some examples please pass to the Senior Leadership Team. 

Effective Feedback at Niddrie Mill 

Displays and strategies to support high quality feedback 

 



   

Feedback in P1 

 

• Visual so learners can use feedback to improve. 

• Linked to Steps to Success and the Learning Skills. 

• Children have the opportunity to give feedback to others and  

on their own piece of work using the Boardmaker stickers. 

 

Feedback across stages 

• Polishing Pens  

-Used when children up-level their work.  

They show that children have had time to  

reflect on their work and can improve it.  

• Mid lesson learning stops 

-When children have time to share their understanding 

or misconceptions during a lesson. Often a good time to  

discuss a WAGOLL to help learners stay on track. 

• Gold pens to highlight “golden” moments  

-Used primarily in writing but can be used across stages to  

highlight an element of which the teacher feels proud.  

These are linked to the Steps to Success or targets set for the child. 

• Linked to Steps to Success or targets 

- All feedback given to children should be linked to the Steps to Success or targets so the child 

has a clear understanding of expectations.     

• WAGOLL – What a Good One Looks Like 

- “Learners have their own internal models of what is acceptable…The first thing that teachers 

need is a clear idea of what quality looks like…If the teacher is vague about minimum acceptable 

standards and what best work would look like, many if the learners won’t have a clue about 

what to aim for either.”   

Teaching Backwards, Andy Griffith and Mark Burns.  

Here is a link to some examples: 

G:\Staff\AiFL - Responsive Teaching\Jotter WAGOLLs.pptx 

It is good practice to have WAGOLL’s on the wall for children to refer to throughout a lesson 

or over the length of a topic.  

Give and receive feedback in different ways 

• Peer, self and teacher-led feedback. 

file:///G:/Staff/AiFL%20-%20Responsive%20Teaching/Jotter%20WAGOLLs.pptx


   

• Feedback is gathered in different ways to support pace of learning and plan next steps during 

and at the end of lessons. For example: 

• Exit Passes 

- Used to gauge understanding, usually at the end of a lesson,  

And can be stuck into the jotter to show the learning 

Journey. 

• Thumbs 

- Used to gauge understanding, often at the beginning or  

At a Mid lesson learning stop, it is important to use the language 

On the poster as this has come from Dylan Wiliam. 

• Traffic Lights 

- Can be used in a number of ways; to highlight Steps to Success or targets,  

to show understanding, for peer feedback or for the teacher to give feedback. 

Again it is important to use the language on this poster as this has come  

From our work on Growth Mindset and Dylan Wiliam. 

 

  

 

 

The Feedback Cycle in Big Writing 

• Children grouped for three weeks this does not have to be ability groups.  

• Peer, self and teacher-led feedback. Further details in the Big Writing folder. 

 

 

 

 

 

 

 

Learning Skills 



   

 

   

Ursula Unicorn says, 
“Use your 

imagination!” 

Mimi Monkey says, 
“Keep improving!” 

Tim Tiger says, 
“Concentrate!” 

Ted Tortoise says, 
“Don’t give up!” 

    

Pablo Penguin says, 
“Enjoy learning!” 

Alvin Ant says, 
“Be co-operative!” 

Casper Cub says, 
“Have a go!” 

Petra Puppy says, 
“Be curious!” 

 

These ‘Learning Skills’ were created by Niddrie Mill pupils and staff as a way of promoting 

some of the key skills that help children to be successful learners.  These 8 were identified as 

the most important by our learners and work alongside the growth mind-set that we 

encourage. 

Staff use the learning skills characters to help learners relate to what they need to do and to 

offer specific, non-tokenistic praise. 

To support the introduction of Learning Skills to pupils, there is a PowerPoint story that can 

be accessed using the following link: 

G:\Staff\AiFL - Responsive Teaching\Learning Skills\Learning Skills Story.pptx

file:///G:/Staff/AiFL%20-%20Responsive%20Teaching/Learning%20Skills/Learning%20Skills%20Story.pptx


   

 


