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Context Of The School 
 

Vision, Aims and Values 

Our vision, aims and values were established during session 2017-18 following consultation from parents, pupils and staff. These are 

displayed throughout school and there is a continuous focus on sharing these and using them to underpin the ethos of the school. 

 

Our vision is to be a nurturing, welcoming, safe and inclusive school where all children flourish. 

Our Niddrie Mill School Family aims to: 

 Develop resilience in all learners 

 Build confidence to allow children to challenge themselves 

 Create a thirst for learning 

 Build on the strengths of all individuals  

 Celebrate successes together   

Our School Values are: 

 

RESPECT  HONESTY  AMBITION  LOVE  KINDNESS  FRIENDSHIP  
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Context 

Niddrie Mill Primary is a non-denominational school situated in the greater Craigmillar area of Edinburgh, an area of multiple deprivation 

and of current regeneration. The school receives additional positive action funding.  In 2008, the school moved to our new campus, shared 

with St Francis RC Primary and Moffat Early Years. We are a Scottish Attainment Challenge School and are absolutely committed to raising 

attainment and ensuring that our pupils achieve to be the best that they can be. 

As part of the £200 million master plan to regenerate the community, there are around 1800 houses currently being built in the Greater 

Craigmillar area, which means Niddrie Mill will be accommodating an additional class next session, taking us from 14 classes to 15 classes. 

Our current school roll is 288 but with increasing pupil numbers, we expect to have approximately 318 pupils in August 2019. Our teaching 

team for session 2019-20 will be made up of 14 full time class teachers (including a probationer) and 4 part-time class teachers. Whilst 

Niddrie Mill’s substantive Headteacher is on Maternity leave, since April 2019, her leadership team have taken on acting rolls until her 

return. Our Leadership team includes our Acting Headteacher, Acting Depute Head Teacher, Acting Senior Development Officer and Acting 

Principal Teacher who is class committed for 80% of the week. During session 2019-20, we will continue to use our Scottish Attainment 

Challenge Fund to retain our Senior Development Officer who has responsibility for overseeing interventions implemented through our 

Pupil Equity Funding (PEF) as well as focusing on improving pedagogy through high quality learning and teaching. 

At Niddrie Mill we have 9 Pupil Support Assistants and 2 Early Years Practitioners (EYPs). Some of our staff are additional to our staffing 

allocation and are funded through our Positive Action funding and one of our EYPs is funded through PEF. They are in place to provide 

support for a range of pupils with additional support needs including challenging behaviour stemming from social and emotional difficulties. 

Employing the additional EYP through PEF has allowed us to implement more targeted intervention groups, one aspect of our planning to 

tackle the attainment gap. Our Positive Action funding also allows us to enhance our Support for Learning Team and we have 2 teachers 

who work a combined equivalent of 7 days.  

At Niddrie Mill we have a successfully run nurture base where groups are run throughout the week. Place2Be is available for pupils to 

access for one-to-one counselling support. The service also works with parents and liaises with school staff as appropriate. At Niddrie Mill, 

we have started our Rights Respecting School journey and achieved Bronze Award in November 2018, with the aim to achieve our Silver 

award by the end of next session.  

Improvement has been made by sustaining staff this session. Historically, Class Teachers tended to resign ate from Niddrie Mill after one 

year of service, however all of our permanent members of staff are continuing their contracts at Niddrie Mill next session which is a huge 
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accomplishment. There has been changes to the leadership team this session whilst Headteacher, Mrs Cook is on maternity leave. To 

ensure consistency, Niddrie Mill’s Depute Headteacher is covering Niddrie Mill’s Headteacher post until Mrs Cook’s return. Niddrie Mill’s 

Senior Officer is covering the Depute Headteacher’s post and Niddrie Mill’s Principal Teacher is covering the Senior Development post. 

Our Principal Teacher post is being covered by one of our experienced class teachers.  There has been significant changes in staffing over 

the last number of years at Niddrie Mill. The substantive Headteacher was appointed in April 2017 and since then there was a change in 

Depute Headteacher, Support for Learning and a number of class teachers. For each of these roles, there was also a gap between staff 

leaving and new appointments starting. Recruitment was a challenge, until very recently, and this historically heavily impacted on the Senior 

Leadership Team and extended Additional Support for Learning Team who taught classes during these times 

Leadership of Change 

We are committed to ensuring that all children in our school flourish and have worked hard this session to embed our newly created vision, 

values and aims, having involved all stakeholders in this journey. A deep knowledge and understanding of the context in which our pupils 

live continues to inform our policy and practice. With Pupil and Parent Councils having only been established in 2017, they are continuing 

to be developed this year, these stakeholders are beginning to play much more of a role in gathering the views of the bodies they represent 

to help drive forward change. Strategic groups have now been formed within the Parent Council to tackle issues in partnership with the 

school. There is ongoing work required to ensure that pupil voice and participation is meaningful but this journey has started. Our self-

evaluation is an integral part of what we do and we gather feedback throughout the session through evaluations from visitors, rolling record 

of self-evaluation, shared classroom experiences and experiences informed by engaging with wider research, national guidance and 

practice in other schools. 

There has been lots of change in the last two years, all of which was necessary to begin the journey of improving education. Being mindful 

of an appropriate pace has been key and particularly staff views have guided this to ensure sustainability. The changes from the last year 

will support setting the standards moving forward and allow for continued positive development. Staff are clear on the strengths of the 

school and areas for development – all have been central to these discussions. There has been a noticeable shift in the ethos and culture 

of the school and much improved behaviour, including a 40% reduction in exclusions this session.  
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Standards and Quality Report 2018-19 

School Priority 1a: Raising Attainment  To raise attainment in literacy (Reading) 

NIF Priority  
Improvement in attainment, particularly in literacy 
and numeracy  
 
NIF Driver  
Assessment of children’s progress 

Please select the most appropriate QIs 
HGIOS4/HGIOELC QIs/Identified Themes  

1.1 Analysis and evaluation of intelligence and data 
1.2 Professional engagement and collegiate working 

 2.3 Effective use of assessment 

 2.3 Quality of Teaching 

 2.3 Planning, tracking and monitoring 

 3.2 Attainment in literacy and numeracy 

 

Progress and impact:  
 
Reading Attainment 
We have seen an average of a 9% increase in our reading attainment from across P2-P7 this session, based on the data taken from our 
attainment and tracking meetings. We have also seen an average of 0.5 increase in engagement levels, based on Leuven’s Scale of Active 
Engagement in literacy across the school. Our P1 and P4 ACE levels indicate a regression in comparison to last session’s reported ACE levels, 
however,  the school have a very clear understanding of the reasons behind this and the progress and journey of each pupil. Almost all children 
in the school this year have made progress.  
 
RWI and Fresh Start 
RWI and Fresh Start interventions have had great impact on our children’s attainment levels this session.  RWI was introduced to P2 as their 
whole class programme in term 3 and within one term of it being led, there was a total increase of 18% of children becoming on track for reading 
after this universal class intervention was introduced.  The profile of RWI and Fresh Start was raised at Niddrie Mill so our pupils felt proud to 
belong to their intervention groups. Engagement levels rose and attainment has subsequently increased.   RWI provision was also extended 
through x3 weekly RWI nurture sessions.  8 pupils have benefitted from this intervention this session. All children have made progress on the 
ASL Tracker showing small step phonological awareness improvements. 36% of P5 and P6 pupils have increased their SWRT standardised 
score by 10% or more. 44% of P4 have increased their SWRT standardised score by 10% or more. 5% of P3 have increased their SWRT 
standardised score by 10% or more.  Fresh Start assessments show attainment has risen on average by 15.5% this session for P5 and 12% for 
P6.  
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Reflective Reading 
Reflective Reading has been positively received by most staff after they all engaged in Reflective Reading during October’s in-service day and a 
refresh CAT in January. It has been evident in most classrooms with task maps being used across P2-P7. Pupils speak confidently about this 
and there has been a noticeable shift in children being engaged during their comprehension activities. Teachers report their pupils ‘like’ using 
task maps and it creates a sense of focus. Staff also now share their MAPs on the school server to tackle bureaucracy. Almost all staff report 
they are now more confident in managing and teaching reading in their classrooms since Reflective Reading was introduced in the school. 
Termly tracking indicates an overall rise in engagement in literacy between term 1 (average 3.0) and term 4 (average 3.5). 
 
Accelerated Reading 
With a wide reading gap having being identified in our P4 cohort, we piloted them to lead Accelerated reading this session, to support an 
increase in their reading ages. Introduction to accelerated reader has increased the use of our school library for P4. Teachers report an increase 
in motivation for reading enjoyment and attainment levels have increased. Child E reported “I didn’t read before (accelerated reading)”. Out of a 
focus group consisting of 12 children, all 12 reported that they now read more often since they started engaging with Accelerated Reading.  
Primary 4 literacy engagement levels have increased by 0.6 on the Leuven Scale of Active Engagement since the beginning of the session.  
Based on the data taken from our attainment and tracking meetings, Primary 4 reading attainment levels have increased since the introduction 
Accelerated Reader, with an additional 24% of our children now being ‘on track;’ in comparison to term 1.  
 
MAP – Musical Activities Programme 
This intervention was led by a class teacher who was released from class by our PEF Attainment teacher. (More details in priority 3 about our 
attainment teacher’s role). MAP was used with 6 P4-P6 children who demonstrated dyslexic tendencies. The aim of the musical intervention was 
to develop rhythmic and rhyming skills to, in turn, develop phonological awareness. 4 out of 6 children showed improvements in syllable 
segmenting. 4 out of 6 children showed improvements in phoneme segmenting. All 6 developed self-esteem within their literacy sessions.  
 
Updated Progression Planners – Linked to CEC and Benchmarks 
Updated reading Progression Planners were introduced at an in-service day and also revisited at a refresh CAT to support staff to lead 
appropriate progression, pace, coverage and challenge within their classrooms. The planners were also used to inform discussion and support 
moderations at staff progression planning meetings. Staff feel more confident in using the CEC progression and Education Scotland Benchmarks 
to inform Teaching and Learning.  At the beginning of the session, 73% of staff did not feel confident in leading the CEC Progression planners 
and Benchmarks, with 27% feeling somewhat confident. When the staff were surveyed again in March, 73% felt somewhat confident and 27% 
felt very confident.  
 
Tracking Achievement of a Level  
Termly tracking meetings focussed on whether pupils were ‘on track’ or ‘not on track’. These focussed discussions fostered higher expectations 
and encouraged the aim that all children should be attaining at the expected level, with interventions such as hot listing being implemented if 
gaps identified. These were felt very worthwhile but highlighted, to ensure judgements are as robust as possible, next session will involve more 
collaboration of planning and sharing of practice with other colleagues across other schools, engaging with more moderation and this will further 
add to triangulation of evaluation. 
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Next Steps:   

• Embed reflective reading 

• Opportunities for moderation at level progression, planning meetings 

• Continue with support to engage in new CEC planners and Benchmarks 

• Audit of current reading books and replenish  

• Revisit Blooms higher order questioning at a CAT session 

• Ensure children are accurately following programme before increasing a level in accelerated reading. Pilot into P7 next session. 

• Children to receive library cards and invite parents to join 
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School Priority 1b: Raising Attainment  To raise attainment in literacy (writing) 

NIF Priority  
Improvement in attainment, particularly in literacy 
and numeracy  
 
NIF Driver  
Assessment of children’s progress 

Please select the most appropriate QIs 
HGIOS4/HGIOELC QIs/Identified Themes  

1.3 Analysis and evaluation of intelligence and data 
1.4 Professional engagement and collegiate working 

 2.3 Effective use of assessment 

 2.3 Planning, tracking and monitoring 

3.2 Attainment in literacy and numeracy 

 

Progress and impact:  
Writing Attainment 
We have seen a 6% increase in our writing attainment from P2-P7 this session, based on the data taken from our attainment and tracking 
meetings. Our P1 and P4 ACE levels indicate a regression in comparison to last sessions reported ACE levels, particularly P1, however,  the 
school have a very clear understanding of the reasons behind this and the progress and journey of each pupil. Almost all children in the school 
this year have made progress. Writing will be a focus next session for the whole school, with P2 in particular closely monitored and targeted. 
 
Spelling development 
A new P3-P7 spelling progression and programme was introduced at October in-service day, to address the spelling gap at Niddrie Mill. ‘Out of 
this World’ is now being used as a progression for common words and RWI Oxford Owl Spelling used for phonological spelling. These 
programmes were introduced to ensure there is clear spelling progression across the school, but also to support the development of staff 
confidence in teaching spelling.  65% of Staff reported that the introduction of these programmes had supported them to become very effective at 
teaching spelling, in comparison to only 15% feeling their practice was very effective before these programmes were introduced. Our children’s 
SWST results have shown a 0.5 dip this session from our average standardised score of 90.5, with last session being 91. Next session we will 
aim for almost all staff to feel confident in leading our new spelling programme and this in turn, with and with more time, should reflect positively 
on our spelling attainment.   
 
Writing development 
Staff engaged in professional reading to raise attainment in writing. Reportedly, Pie Corbett has been very effective for creative writing in P5. 
Impact for P5 pupils has been increased quality and quantity of writing – the model of engaging through drama and investing in building 
experiences has highlighted more innovative ways of differentiating for pupils. There has been a 15% rise in P5 writing attainment levels since 
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introducing Pie Corbett this session. P5 staff shared the impact the methodology was having on their class at a CAT and now the rest of the 
school would like to trial Pie Corbett in their classes next session. P7 class teachers led James Clements in their classes and reported that 
children were much more engaged in their learning. This programme allowed children to develop their skills in understanding and planning the 
different parts of stories such as characters, setting and plot. From this children were more able to provide detailed and exciting stories, with a 
clear structure. Additionally children edited their work using various resources after each lesson through editing stations. This has increased 
children’s skills in proof reading and improving their work. As a result, there has been a 5% rise in P7 writing attainment levels since introducing 
James Clements this session and the approach will be taken forward across the whole school next session. The work of last session’s Big 
Writing has continued to be embedded and our Criterion Scales have been updated.  After a CAT session on all of the above and staff sharing 
good practice with one another, 50% of our teachers report now that their teaching of writing is either extremely or very effective in comparison to 
20% last session. It is also evident through attainment discussions that all teachers are more confident in reporting the progress of their pupils in 
writing.  
 
Updated Progression Planners – Linked to CEC and Benchmarks 
The literacy working party researched both grammar and handwriting progression planners to be used at Niddrie Mill. This has supported staff 
from 25% feeling their teaching was not effective to all staff reporting their teaching ranged between somewhat and extremely effective. Updated 
writing planners were introduced at an in-service day and also revisited at a refresh CAT to support staff to lead appropriate progression, pace, 
coverage and challenge within their classrooms. The planners were also used to inform discussion and support moderations at staff progression 
planning meetings. Staff feel more confident in using the CEC progression and Education Scotland Benchmarks to inform Teaching and 
Learning.  At the beginning of the session, 73% of staff did not feel confident in leading the CEC Progression planners and Benchmarks, with 
27% not feeling somewhat confident. When the staff were surveyed again in March, 73% felt somewhat confident and 27% felt very confident.  
 
 
Senior Development Officer – Coaching writing  
Coaching writing – all staff 
The introduction of our writing feedback cycle has been used by staff with increasing confidence. Initially 16% felt they lacked confidence and 
42% felt confident. It was reported in June that all staff felt confident. To ensure all members of staff felt supported the SDO created a 
“WAGOLL” PowerPoint with examples of the writing cycle, in use at different stages, throughout the school and offered an additional CAT 
session staff members could opt in to.  
Two members of staff were identified who would benefit from targeted support with the writing cycle. This involved reviewing how their jotters 
were marked and exploring ways to timetable different elements of the feedback cycle to support all learners. Both members of staff have 
increased in confidence from somewhat to mostly confident at giving feedback which will move learners forward. One teacher has developed the 
writing feedback cycle further with the children in her class. They now have a wall display which allows the children to track their next steps in 
writing linked to their Big Writing targets. 
 
Coaching writing feedback – P1 Team, 3 teachers 
The SDO met with the P1 team to look at the creation of our feedback framework which is being developed from P1 onwards. The 
implementation of feedback strategies have been embraced by the P1 team with all staff using the feedback stickers (created by the SDO in 
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School Priority 3: Reduce the attainment and achievement gap for Niddrie Mill pupils 

NIF Priority  
Closing the attainment gap between the most and 
least disadvantaged children and young people.  
 
NIF Driver  

Please select the most appropriate QIs 
HGIOS4/HGIOELC QIs/Identified Themes  
1.1 Analysis and Evaluation of Intelligence and Data 

2.3 Quality of Teaching  

2.5 Engaging Families in Learning  

3.1 Wellbeing 

collaboration with the P1 children) and all use the gold pen to highlight good pieces of work. In addition the staff now have the children highlight 
their "best bit" in a piece of work. Next steps – The P1 team would like to develop their own writing feedback cycle which adapted to their 
learners and build into the whole school approach.  
 
 
Pupil Voice 
Bingo ball was introduced this session to gather pupil views of learning and teaching. However, it was realised that the degree of this method 
was not as effective as had been hoped, our pupil voice capacities needed to be further developed before this method could be a success. 
Therefore, this will be adapted for next session so pupils views of learning and teaching can be sought using a more supportive and scaffolded 
method.  
 
 

Next Steps:   

• Whole school to implement Pie Corbett 

• James Clements raising standards for whole school approach to be explored 

• Bingo ball to be adapted 

• P1 team to develop their own writing feedback cycle and build into the whole school approach. 

• Ensure that judgements on writing are robust, particularly with regards to achievement at a level – moderation activities within school and 
across campus and cluster. 

• Embed new spelling programme and policy 
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School Leadership 
Assessment of Children  

3.2 Equity for All Learners 

Progress and impact:  
 
Please see the illustrations and impact under each of the bold headings. 
 
Senior Development Officer Role – To build practitioner skills and confidence to understand and target the gaps in literacy and numeracy 
 

1. Understanding and using data intelligently 
After collating all standardised data and teacher judgement of CfE levels, the Senior Development Officer analysed it all, to guide practitioners 
towards understanding general themes with a comprehensive but clear overview of the ‘gaps’ and common areas for development w ithin their 
classes. This data was used effectively during termly attainment meetings. All staff engaged with data through transition discussions and will 
continue to do this termly. This supported quality, solution focused discussions around tailoring learning and teaching accordingly. This resulted 
in more efficient understanding of the data. Around 75% of teachers are now able to independently, and more robustly, justify their judgements 
of achievement within a level with more depth and accuracy. This resulted in increased expectations from both the teacher and the pupil 
themselves.  
 
As a result of input from the SDO, 14/16 teachers are now more proactive at responding to barriers and interventions at class level and actioned 
more timeously. This has meant pupils have made more progress and have been supported and challenged at the appropriate level.  Next 
session, all class teachers have actively requested to use their Working Time Agreement to lead a practitioner enquiry around responding to the 
needs of their class, using their triangulation of information and data to inform them of the gaps that need addressed. This is an example of the 
impact of the rising of knowledge and confidence levels.   
 

2. Pedagogical Coaching (7 teachers) 
Staff were supported in a personalised way that suited their learning styles. This involved a variety of approaches such as:  

• Weekly meetings to support confidence. 

• Morning meetings to discuss timetabling needs. 

• Covering the class to give time to plan and implement feedback strategies. 

• Modelling feedback strategies in lessons for teachers to observe. 

• Meeting to mark jotters and find ways to give effective feedback in the lesson. 

• Meeting to discuss planners to support a teacher identify if their children were “on track” or not.  
As a result 86% have increased in confidence in moving their learners forward. 86% of teachers who were not giving learners time to respond to 
feedback now are.71% are now “mostly” or “sometimes” using Niddrie Mill marking codes. One experienced teacher now feels they  provide 
progression and pace in termly planning, which they didn’t before. All now have noted an increased confidence in differentiating lessons. 
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3. Engaging environments 

It was identified by class teachers on the learning walks, led by our Senior Development Officer, that our learning environments could be more 
organised and personalised to the learners. Next session, we plan to address this by delivering a CAT on learning environments including the 
shared areas and classroom, for the SDO to support a teacher to develop their classroom as a showcase of "best practice" for staff to look 
at during the in-service day.  
 
Following the work above, our Teaching, Learning and Assessment Policy was updated in March 2019 and our draft format – implement August 
2019. 
 
 
Early Intervention – Primary 1  
Closing the Vocabulary Gap - Speech and Language Therapists £19,934.51 
Pupil Equity Funding was used to employ 2 Speech and Language Therapists to work with Primary 1 pupils for a total of 3 days per week (one 
therapist for 2 days and one for 1 day).  
 
Our speech and language therapists have played a pivotal role in supporting the development of early level literacy (phonological awareness, 
vocabulary and listening and taking skills) by: 

➢ Identifying areas of potential breakdown in emerging literacy skills (phonological awareness) for each individual child that may lead to difficulties 
with literacy acquisition 

➢ Providing targeted groups for children with particularly poor scores in phonological awareness skills 
➢ Increasing awareness, amongst the Primary 1 team and Senior Leadership Team,  of the importance of teaching at a developmentally appropriate 

level for the Primary 1 intake 
➢ For teachers in Primary 1 and Primary 2 to gain an understanding of the importance of oral narrative through: delivery of whole class intervention 

and targeted groups to Primary 2 children who find oral story telling particularly challenging. 
 
 
On starting P1, using the Highland Council Phonological Screen Assessment, our Speech and Language Therapists identified that our P1 
children had entered school with an average phonological score of 3/12, it is expected that entering into P1 that children have an average score 
of between 10-12/12. The SALTS identified that 100% of our cohort this year were below the expected range, with almost all children 
significantly below their expected range and 32% of these children achieving a 0-2 score. Having had one year of input, our P1 children now 
have an average score of 9, this is a big improvement  
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Emerging Literacy Skills  
 

 
 
A detailed report will be received from the SALTs in August 2019 but in the meantime they have provided case study reports. From the case 
study reports all four children were assessed at baseline and reassessed using the Squirrel Story Narrative Assessment. The case studies have 
all made significant improvement, as have the P1 cohort in developing their phonological awareness skills and therefore we will be funding the 
SALTs to continue their service next session with our new P1 cohort, with next steps to upskill the new P2 team to continue the work that has 
been started with our current P1 cohort. In addition to this, P2 will be timetabled SFL support during writing, they will also use RWI as their 
literacy programme after their P2 predecessors had great progress using this programme this session. Lastly they will benefit from the whole 
school approach ‘Talk for Writing’, Pie Corbett to support their talking, reading and writing development. 
 
Case study A1 scored 0% at baseline and 45% at reassessment for oral narrative skills.  
A1’s ability to retell a story at baseline assessment was so low that it was less than the level of a child age 3;3 years (at a chronological age of 
5;1 years).  
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At reassessment (chronological age of 5;10 years) A1 is still showing a delay in his oral narrative skills however, he has improved in the 
following areas: 

• Vocabulary skills from less than 3:3 years  to 3;3 years-3;11years,  

• Listening and attention from less that 3:3 years to 5;0 years – 5;9 years 

• Story structure from less than 3:3 years to 3;3 years-3;11years 
This shows an increase in oral narrative story telling skills of 45%.  
 
Case study K2 
Case study K2 scored 25% at baseline and 60% at reassessment for oral narrative skills.  
During baseline, at a chronological age of 5;3 years, K2 scored below the level of a child aged 3;3 years at every skill required for oral narrative 
story retell. 
At reassessment, at a chronological age of 6 years, K2 has improved all her oral narrative skills with the exception of using gesture and 
intonation, (which may be attributed to a lack of overall confidence/nature). K2 still has a delay in her oral narrative skil ls however her 
vocabulary and listening and attention are around normal limits.  
This shows an increase in oral narrative story telling skills of 35%.  
 
Case study C3 
Case study C3 scored 60% at baseline and 78% at reassessment. *C3 is now scoring at the level expected for his age for 4 out of 6 of the 
skills. He has a slight delay in language level and story content (less than 5 months). 
This shows an increase in oral narrative story telling skills of 18%. 
 
Case study C4 scored 20% at baseline and 80% at reassessment.  
At baseline C4 was consistently scoring at the level of less than 3;3 years- 3;11years at a chronological age of 5;1 years.  
This shows a gap of almost 2 years in narrative skills. At reassessment, C4 scored at the level a typical child would achieve.   
 
Sustainability – Pupil Support Assistant/Early Years Practitioner were trained in delivering small group interventions so that they can lead a 
wider range of groups in Primary 1 and also carry on working with Primary 2 pupils who would benefit from continued support. Speech and 
Language Therapists also trained all PSAs in Signalong. 
 
Additional Primary 1 Class Teacher - £18,066 
Using the Pupil Equity Funding, an additional Primary One class teacher was employed. Having an additional teacher allowed for a 1:16 class 
teacher/child ratio enabling more individualised and small group attention to build on the development of play based learning in Primary one and 
to develop self-regulation in order to be ready to learn. 
 
On starting P1,our children entered P1 with an average Leuven Scale of Engagement of 2.7 for literacy, 2.9 for numeracy and 2.4 for play. By 
the end of term 4 our children left P1 with an average Leuven Scale of Engagement of 3.3 for literacy, 3.4 for numeracy and 3.7 for play. This 
was huge progress particularly for play with an increase of 1.6.  
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It was identified through the attainment and tracking meetings that 37 children (77%) were not on track in numeracy and mathematics. Of these 
20(42%) were considered to be significantly off track. The remaining 11 pupils (23%) demonstrated being on track to achieve Early level 
according to our predictions. By the end of Primary one, 44% of our children are now on track for having achieved early level going into Primary 
2. As mentioned earlier, On starting P1, our children started school with an average phonological score of 3/12, it is expected that entering into 
P1 that children have an average score of between 10-12/12. The SALTS identified that 100% of our cohort this year were below the expected 
range, with almost all children significantly below their expected range and 32% of these children achieving a 0-2 score. Having had one year of 
input, our P1 children now have an average score of 9, this is a big improvement and our P1 PEF Class Teacher contributed to this raised 
attainment, but unfortunately our children still have a wide language gap on entering into Primary 2 and next steps have been identified to 
address this for next session.  
 
 
 
Additional Staffing to Lead Targeted Interventions 
£51662 was allocated to the employment of an Attainment Teacher and 1 Pupil Support Officers(PSO)   
 
Attainment Teacher  
SEAL 
An additional teacher was appointed for 5 days per week. During his attainment role he led numeracy intervention support for identified children. 
Much of this work focussed on using SEAL assessments to clearly identify gaps in numeracy knowledge. Some recovery work was started with 
children but the main impact of these assessments has been the creation of a very clear plan for numeracy intervention groups in session 2018-
19. Using SEAL assessments, over a period of 3 terms, the targeted P2 group of children increased their attainment levels within that subject 
range by 25% on average, P4 and P6 group increased their attainment levels within their targeted subject range by 38%. Almost all children’s 
engagement levels increased in class and during the intervention group by at least one Leuven scale. Unfortunately, his role ceased in April 
2019 due to shortage of staffing and despite advertising the role 3 times, no teacher could be appointed and therefore his attainment role had to 
be pulled to cover a class. 
 
MAP 
The attainment teacher also released the MAP teacher from class where impact is reported in priority one.  
 
Family Cooking 
The attainment teacher also released the Family engagement teacher from class to lead cookery classes with families whose children’s 
engagement levels were low in school. Most focus parents felt their relationship with their child is now more positive and noticed a positive 
change in their child’s behaviour in school. Focus parents stated they now feel more able to approach the school for help. Teachers state their 
pupils are excited to learn with their parents and show a higher standard of behaviour and focus when returning to the class. A Primary 1 child 
stated ‘I had never tried chickpeas – now I love them’ and another child from P6 said ‘I don’t normally cook at home but now my step-dad trusts 
me to help’. Another notable impact of these sessions has been the amount of dads and male carers who have engaged with this experience. 
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Of the 17 parents who have engaged over the course of this session 53% have been males. This is a massive jump compared to the 17% of 
males recorded as engaging in activities earlier in the session. 
 
Family Learning 
The attainment teacher released staff for the Raising Children with Confidence to be offered as a cluster group and 3 families attended from 
NMPS. Feedback was very positive relating to supporting emotional health and wellbeing of children. 
 
Lego Club 
The attainment teacher also released the Lego group teacher from class to develop children’s social skills. 6 children were selected to attend 
Lego club over a course of 15 weeks. A baseline questionnaire, developed from the Boxall Diagnostic Profile, was administered at the start of 
Lego Club. All children indicated they felt there had been improvements in their group work skills and friendships. Particular areas of 
improvements are indicated below. Staff also reported that children looked forward to the group and had improved engagement levels since 
attending:  

Question  % of children who felt they could do this well  

 Baseline  End Test  

If something has something I want I will ask for it politely  33% 50% 

I always stick to the rules in a game  33% 50% 

When completing activities with others I listen to their ideas too 33%  50% 

I am thoughtful and offer to help to others  33%  50%  

I have lots of good friends  67% 75% 

I always clear away at the end of a task  33%  50% 

 
 
Pupil Wellbeing Officer   
Pupil Wellbeing 
PWO worked with 25 children overall through small group work and on a 1:1 basis. Qualitative data shows improvement in health and wellbeing 
for all pupils involved based on observation and feedback from pupils and parents related to confidence, peer relationships and readiness to 
learn. As well as being pupils in SIMD1&2, pupils who worked with the PWO also rated themselves low (6 or below) on the belonging scale 
when baseline measures were taken in June all children rated their wellbeing higher. 9 children, some who are very vulnerable, attend breakfast 
club. This has supported children’s attendance to increase and also to ensure they are being fed when their families have reported to us they 
are struggling financially. Children have built up relationship with PWO resulting in experiencing trust and opening up more. Children report they 
enjoy breakfast club and teachers report children are more ready to learn when they attend the club.  
 
Some children were also supported through nurture groups and the PWO provided pastoral support for pupils and families on an emergency 
basis. For example, families in crisis or children not coping in school due to external factors. Although this was supported by the PWO, it is not 
possible to measure impact directly against this but is important to note that the role made the support possible. 
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3 of our children have accessed LIAM – Low Intensity Intervention for Anxiety this session with our PWO – two of our children having been 
referred by their parents. On the Revised Children’s Anxiety and Depression Scale, Child M had an ‘always’ worried scale of 24/47 and post 
intervention have a worry scale of 1/47. Her goal was to sleep at her sisters overnight and to go to a shop without an adult and she achieved 
both of these goals, Child B had an ‘always/often’ worry score of 28/47 and post intervention he had a worry scale of 6/47. The third child is still 
accessing his intervention and not yet ready for a post assessment.  
 
Engagement 
Engagement levels across the school have increased by 0.5% in literacy and 0.6% in mathematics and numeracy this session.  
 
Nurture Provision Expanded - £4564 
8 children who were struggling to access their universal timetables were supported in RWI Nurture this session to support them to be ready to 
learn in the classroom. The group was led 3 mornings a week. All children’s engagement levels increased and their Health and Wellbeing 
improved with them all reporting that they are less anxious in school and have the skills to recognise themselves that they are have been more 
ready to learn as the session has gone on. Numeracy Nurture was started at the beginning of the session, but regrettably this was soon 
stopped due to the shortage of staffing. Unfortunately a long term absence of member of nurture staff did impact on capacity and scope of 
groups as it was more important to keep existing nurture groups running. 
 
An additional 3 PSAs attended the Nurture Training Network to support the expansion of our nurture provision. They have reported they would 
like to take a further lead role next session and be timetabled more often to nurture and to lead the paperwork and assessments more 
independently, supporting the sustainability of our nurture provision.  
 
 
CHAI - £6000 
CHAI has been an invaluable service which is well utilised in our school. It is clear from the evidence that this is a worthwhile service we have 
invested our money into and we plan to continue working with CHAI next session.  
Families Worked with:  21, Appointments Attended:  60, Financial Gains:  £38,746, Benefit Claims:  16, School Uniform Bank Referrals:  12, 
Charitable Grant: 1, Housing Outcomes:  2, Debt Outcomes: 1, Free School Meals:  5  
 
 
Pupil Mentors - £966  
11 staff attended initial training. 3 were able to commit to mentoring. Pupils could self-refer or be referred by parents but all candidates ended 
up being nominated by staff. Only pupils not accessing another intervention were selected. The children reported they enjoyed these sessions 
and they now enjoyed coming to school more too, one reported and reflected that they had improved their attendance since they had started 
having a mentor.  
 
Paws for Progress - £3096 
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Where pupils attended 5 or more sessions, 4 out of 5 (80%) of teachers noted a positive change in how pupils presented in their wellbeing. 
Although an enjoyable experience for pupils, no lasting impact could be seen from engagement with this. This intervention will not be accessed 
again next session.  
 
Review Positive Behaviour Policy and continue to build on restorative approaches - £856 
All staff read and engaged in the Paul Dix common sense Framework this session. After an In-service day of training, agreed approaches were 
implemented August 2018 and reviewed after 30 days in September 2018 during a CAT. A draft Supporting Pupils policy (which links with 
Positive Relationships summary) was completed in March 2019. The impact – improved behaviour in general and ethos, consistency which 
ensures pupils feel safe. Increased confidence in staff ‘picking up their own tabs’ and leading their own restorative conversations and support 
through SLT standing with CTs rather than always just removing children. There has been a reduction in the number of pupils being sent to 
other classrooms with a focus on every child belonging and feeling wanted in their classroom. 
 
OSIRIS Teaching Excellence Model - £4549 
Five class teachers engaged with the OSIRIS Programme this session. Senior leadership observations and shared classroom experience 
feedback with these teachers reinforce that practice has improved and average engagement levels within these classrooms has risen across 
the curriculum. 4 out of 5 teachers fed-back in February 2019 and all spoke very positively and clearly about their journeys and the impact on 
their teaching. From OSIRIS questionnaires, 2 teachers indicated that the programme made ‘some improvement’ in creating learner autonomy, 
using techniques to maximise engagement and create more flow, supporting learners to lead their own learning, demystifying success, 
identifying appropriate strategies to close gaps, challenge learners and target support for individual learners. One teacher indicated that she 
made ‘a lot of improvement’ and this was backed up by OSIRIS trainer gradings. Senior Leadership observations and shared classroom 
experience feedback with these teachers reinforce that practice has improved and average engagement within these classes has risen across 
areas of the curriculum. 
 
Increasing Participation in Extra-Curricular Clubs - £4225 
In August 2017, 16% of pupils attended an Active Schools Club. Through committing to providing financial support and funding the clubs, this 
figure increased to 33% last session and an additional 5% this session. Parental feedback was positive and as a school we have promised to 
continue this next session.  
 
STEM 
Specialist input from Cathy Southworth did not take place due to her availability. She is aware that NMPS are keen to run a STEM club and will 
be in touch if she can support. A class teacher has taken a lead on science and P6 pupils participated in Community Science Festival, 
increasing profile of STEM (science capital) and enthusiasm for problem solving and design. P6 class teachers reported The STEM challenge 
really motivated their classes into engaging in high quality work. Having a competitive element and an end goal outside of school helped them 
understand this as a real world context.  
 
Impact on Pupil Wellbeing 
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Using questions from HGIOS 4 and Pupil Wellbeing Survey, our children reported a positive increase in every question this session, 
demonstrating that there are improvements under all 8 factors of the GIRFEC Wellbeing indicators for our children at Niddrie Mill as an impact 
of all the work that is being led to close the attainment gap and to Get it Right for our Children.   

Next Steps:  

• P2 to be allocated SFL support once a week during writing. 

• Class teachers to build on confidences in exploring Pathway 1  

• Embed and develop achievement of a level understanding 

• Review home learning policy 

• Learning environments to be developed, more personalised and organised. 

• Invest in Speech and Language support in Primary 1 for next session (and continue strategies with Primary 2) 

• Further develop play-based practice in Primary 1, including focus on opportunities for self-regulation 

• Build on positive work of Pupil Wellbeing/Support Officer, extending this role into family support  

• Continue to fund Active Schools Club 

• Continue with expanded nurture provision 

• Continue with mentors for our children 
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Self Evaluation 2018 – 2019 

 Quality Indicator 
School Self – 
Evaluation 

2018 - 19 

Inspection 
Evaluation 

(If during 
2018-19) 

 

 

Nursery Self – 
Evaluation 
2018 - 19  

Inspection 
Evaluation 

(If during 
2018-19) 

 

 
What is our capacity for continuous 
improvement? 

 
   

1.3 Leadership Of Change Good 
   

2.3 Learning, Teaching And Assessment Good 
   

3.1 
Ensuring Wellbeing, Equity And 
Inclusion 

Good 
   

3.2 Raising Attainment And Achievement Weak 
   

2.2 Curriculum Satisfactory 
   

2.5 Family Learning Good 
   

 

 

 

 

Statement of Impact of Pupil Equity Fund/Exceptional Spend: 

For session 2018-19, the Pupil Equity Fund has totalled £169,200. There is a carry-forward of £18,109 to 

session 2019-20. This spend is deemed exceptional and the plans for this spend are outlined in the school 

improvement plan for 2019-20 and coded green. 
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2016 – 2020 School Self Evaluation/Plan for QI Engagement 

 

QI 
2016 - 
2017 

2017 – 
2018 

2018 – 
2019 

2019 – 
2020 

Comments 

1.1  Self-Evaluation for Self-Improvement      

1.2  Leadership of Learning √     

1.3 Leadership of Change √ √ √ √  

1.4 Leadership and Management of Staff √     

1.5 Management of Resources To Promote Equity       

 Leadership And Management Overall       

2.1 Safeguarding and Child Protection      

2.2 Curriculum   √ √  

2.3 Learning, Teaching and Assessment  √ √ √ √  

2.4 Personalised Support  √    

2.5 Family Learning  √ √ √  

2.6 Transitions       

2.7 Partnerships       

 Learning Provision Overall       

3.1 Ensuring Wellbeing, Equality and Inclusion  √ √ √ √  

3.2 Raising Attainment and Achievement √ √ √ √  

3.3 Increasing Creativity and Employability       

 Successes and Achievements Overall       
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Key Areas For School Improvement 2019-20 

NIF Priority 1 – Improvement In Attainment, Particularly In 
Literacy And Numeracy.  

QIs/Themes 

1.1 Analysis And Evaluation Of Intelligence And Data 

1.5 Management of resources to promote equity 

 2.2 Curriculum 

 2.3 Effective Use Of Assessment 

 2.3 Planning, Tracking And Monitoring 

3.2 Attainment In Literacy And Numeracy 

 

Priority 1  To raise attainment in literacy  Overall Responsibility Principal Teacher 

Outcomes Improved Attainment  

For pupils at Early levels by 10% and First and Second Level by 5% in reading 

Clearer focus on developing Niddrie Mill’s whole school writing strategy to improve writing attainment in the early levels by 20% 
and 1st and 2nd level by 10%.  

Pedagogy and Progression  

Embed progressive plan to ensure a wide range of quality reading and writing experiences for all children. 

Practitioners will have a clearer understanding of the skills progression in writing and expected pace. 

Differentiation  

Practitioners will have a clearer understanding of effective differentiation to ensure all pupils are appropriately challenged and 
supported. 

Resources will be managed to ensure equity. 

Engagement and Motivation 

Increased pupil motivation and engagement in writing and reading. 

Understanding of progression and achievement 

Increased practitioner understanding of standard expected in line with achievement of a level 

Tasks By Whom 

 

Resources 

 

 

Time 

 

Impact/ Progress 
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Pedagogy and 
Progression 

    

• Embed Reflective 
Reading in all P2-P7 
Classrooms 
(teaching reading 
and comprehension) 

• Class Teachers 

• Literacy Working 
Party 

• Reflective 
Reading books  
 

• January 2020  
In-Service  

•  

• Embed Oxford RWI 
Spelling programme 
and Out of this 
World Common 
word’s programme in 
all P3-P7 
classrooms.  

• Class Teachers 

• Literacy Working 
Party 

• Oxford RWI 
Spelling 
programme 

• Out of this World 
programme 
 

• January 2020  
In-Service 

•  

• Embed updated 
progression planners 
(linked to CEC 
Progression 
Pathways and ES 
Benchmarks) 

• Senior Development 
Officer 

• Progression 
Pathways 

• Education 
Scotland 
Benchmarks 
 

• August 2019 
 In-service 

•  

• Whole school raising 
standards in writing 
whole school 
approach to 
introduce more 
effective strategies 
for teaching writing. 

• Class Teachers • James Clements 
£150 (Sharing 
cost with St 
Francis) 

• September 2019 
CAT (x2) Led on 
one extended 
Friday afternoon 

• January 2020  
In-service, re-
visit 

•  

• Develop children’s 
imaginative skills 
and talking skills to 
support story telling.   

• Class Teachers 

• Literacy Working 
Party 

• Pie Corbett Talk 
for Writing books 
£200 
 

• October 2019 
In-service 

• Revisit January 
2020 In-service  

• Cat and Helen Marie to talk for 
writing, £420 11/09/19 

• Termly discussions 
around pace and 
progress 

• Class Teachers and 
SLT 

• Planners 

• Jotters 

• Assessment 
Folders 

• 1 hour per term = 
4 hours 

• Ongoing until 
June 2020 

•  
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• Increase pace and 
challenge in P1 
Literacy Rich by 
introducing 2 sounds 
per week from week 
6. 

• Primary 1 

• Class Teacher 

• Literacy Rich • Daily •  

Differentiation     

• Effective higher 
order questioning to 
be developed to 
support and 
challenge 
comprehension in 
the classroom 

• Class Teachers • Bloom’s Display 

• Literacy Working 
Party 

• January 2020 
CAT 

•  

• Shared classroom 
experiences within 
Niddrie Mill 
classrooms– share 
feedback and create 
action plans 

• Class Teachers 

• ASL Team 

• SLT 

• PSAs 

• Cover for 
observations 
where required 
(SLT) 

• Time for feedback 

• June 2020  

• Explore SALT 
pathway 1 & 2 
interventions to 
develop classroom 
universal and 
targeted supports. 

• All staff • Sandra 
Clapperton 
Speech and 
Language  

• November CAT 
and December 
CAT 

• January 2020 
In-service  

 

• Develop P1 and P2 
language skills by 
introducing Nursery 
and P1 word boost 

• P1 and P2 classes 
and class teachers 

• Gill Earl, Clinical 
lead for language 
and literacy  

• October 2019  

• SFL to be timetabled 
to P2 writing each 
week. 

• P2 Classes • SFL • September 2019  

Engagement and 
Motivation 
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• Track engagement in 
literacy on termly 
basis (pupil Leuven) 

 

• Class Teachers 

• Pupils  

• Attainment 
meetings 

• Tracking system 

• Pupil Leuven 
scales 

• 1 hour per term 

• Termly, Aug 
2019 – June 
2020 

•  

• Ensure all classes 
have a library card 
and invite parents to 
join in during book 
week Scotland 

• Class Teachers 

• Pupils 

• PSAS 

• (Parents) 

• PT 

• Library resources 

• Access to local 
library  

• Library cards 

• Book Week 
Scotland 

• November 2019 
Within school 
hours/teaching time 

 

• Increased P5-P7 
engagement in 
reading through rolling 
out Accelerated 
Reader, ensuring 
programme is 
accurately followed 
before increasing a 
level. 

• P5-P7 

• Class Teachers 

• Accelerated 
Reading 

• August 2019 •  

• Engage P1 families in 
the learning and 
teaching of P1 sounds 
through soft start 
activities/invites. 

• Class Teachers 

• Pupils 

• Families 

• PSAs 

• PT 

• SFL 

• Family Learning 
Events 

• Home sound and 
reading bags 

 

• Termly  •   

• P1 writing feedback 
cycle to be developed, 
building on whole 
school approach  

• Primary 1 Class 
teachers and children 

• Depute Headteacher 

• AIFL Assessment 
framework 

• March 2020 •  

Understanding of 
progression and 
achievement 
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• Further develop robust 
understanding of an 
ACE level. SLT to 
create a library of 
on/off track examples. 

• Class Teacher 

• SLT 

• Cluster  

• Moderation and 
progression 
planning 
meetings 

• Termly  

• Cluster CAT - 
TBC 

•  

 

Key Areas For School Improvement 2019-20 

 

Priority 2a To improve teaching and learning in Numeracy and Mathematics 
through collaborative enquiry. 

Overall Responsibility Depute Headteacher 

Outcomes Staff apply relevant findings from Lesson Study collaborative enquiry to improve pace and challenge.  

All staff agree a consistent pedagogical approach and common language of learning to ensure tasks, activities and resources are 
effectively differentiated and provide appropriate pace and challenge for all learners in numeracy and mathematics. 
 

Tasks By Whom 

 

Resources 

 

 

Time 

 

Progress & Impact 

NIF Priority 2 – Improvement In Attainment, Particularly In 
Literacy And Numeracy.  

QIs/Themes 

1.1 Analysis and evaluation of intelligence and data 

1.3 Strategic planning for continuous improvement 

2.2 Learning pathways 

2.3 Learning and engagement 

2.3 Quality of teaching 

2.4 Universal support 

2.6 Continuity and progression in learning 
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• Engage with Edinburgh 
Learns Teaching and 
Learning Team to 
introduce the Lesson 
Study approach to all 
teachers.  

• Audit assessment of 
Pace and Challenge 
status across the 
school 

• Audit results/feedback 
to be shared with staff  

• Lesson Study Lead 

• All staff participating in 
study 

• Faculty/Staff 
meetings 

• Audit resources 

• In-Service 
October 2019 
 
 
 
 
 
 
 

• By May 2020 
(Feedback) 

•  

• Audit current staff views 
of impact and 
effectiveness of existing 
collegiate 
planning/professional 
dialogue. 

• Identify professional 
learning, 
reading/research, 
expert support (e.g. 
Koshi)  

• Lesson Study Lead 

• All staff participating in 
study 

• Staff survey  • 5 minutes per 
survey and time 
for coordinator to 
collate (August 
2019) 

•  

• Arrange teachers into 
Lesson Study trios 

• Plan timetable for 
research lessons  

• Share focus of Lesson 
Study and criteria for 
Case Pupils (e.g. one 
top 20%, one middle 
60%, one lower 20%) 

• Commence planning of 
first research lesson. 

• Lesson Study Lead 

• All staff participating in 
study 

• In-service day 

• Edinburgh Learns 
Teaching and 
Learning Team 

• Lesson Study 
Workbooks 

• Half day 

• Time to plan 
timetable 
  

•  
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First Research Lesson 

• Trios plan first research 
lesson 

• Teacher A delivers 
research lesson  

• Teachers interview 
case pupils 

• Trio evaluates lesson 

• Trio  • Lesson Study 
Workbook 

• Research sources 

• Staff time for 
planning and 
evaluating (CAT or 
included in 35 
hour week) 

• 6 hours per trio (2 
hours per research 
lesson – 1 hour 
cover and 1 hour 
WTA) 

Time allocation for 
one research lesson 
(need 3 per trio 
ideally over 1-2 
weeks) 
 
Timing 2 hours (max) 

1 hour (cover 
required for 
teachers B and 
C) 

- 15 minutes 
(cover required 
for pupil 
interviews) 

- 45 minutes (to 
evaluate lesson) 

 X 3 

•  

Second Research Lesson 

• Trios plan second 
research lesson 

• Teacher B delivers 
research lesson  

• Teachers interview 
case pupils 

• Trio evaluates lesson 

•  

Third Research Lesson 

• Trios plan third 
research lesson 

• Teacher C delivers 
research lesson  

• Teachers interview 
case pupils 

• Trio evaluates lesson 

•  

• Engage with Edinburgh 
Learns Teaching and 
Learning Team to 
support evaluation of 
the process. 

• Audit assessment of 
enquiry area – Pace 
and Challenge - status 
across the school – 
post-hoc.  

• Audit current staff views 
of impact and 

• Lesson Study Lead 

• All staff participating in 
study 

• Collegiate 
evaluation sheets 

• Pupil interview 
records 

• Audit results 
 

January 2020- CAT  •  
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effectiveness of existing 
collegiate 
planning/professional 
dialogue –post hoc. 

• Audit results/feedback 
to be shared with staff  

• Whole staff reflect on 
lesson study process. 

• Whole staff identifies 
improved pedagogy 
and consistent 
pedagogical approach 

• Agree evaluate Lesson 
Study and agree on 
future use 

 

Priority 2b To raise attainment in Numeracy and Mathematics  Overall Responsibility Senior Development Officer 

Outcomes Pedagogy and Progression 

There will be a clear progressive plan in place to ensure there is a clear whole school approach. 

Raised Attainment 

There will be improved attainment in numeracy at Early, First and Second Levels by 5%  

Differentiation 

Resources will be managed to ensure equity. 

Understanding of progression and achievement 

Increased practitioner understanding of standard expected in line with achievement of a level 

Tasks By Whom 

 

Resources 

 

 

Time 

 

Impact/ Progress 

Pedagogy and 
Progression 
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• Staff will utilise 
Education City resource 
more effectively.  

• All class teachers • Education City  
 

• September 2019 
CAT 

•  

• Math schemes to be 
streamlined to ensure 
clear whole school 
vision on numeracy and 
mathematics approach 

• Math working Party • Tee Jay  

• Heinemann 
Active Maths 

• SHM 

• Sum dog 

• Education City 

• October 2019  
In-service 

•  

• Embed Number of the 
day  

• Math Working Party • Number of the 
day 

• October 2019 
In-service 

•  

Differentiation 
 

    

• Targeted Sumdial 
number bond learning 
intervention to increase 
math attainment for P3a 
and P4b 

• P3a and P4b 

• Class Teachers 

• Sumdial • August 2019 •  

Understanding of 
progression and 
achievement 

    

• Track engagement in 
Numeracy and 
Mathematics on termly 
basis (pupil Leuven) 

•  

• Class Teachers 

• Pupils  

• Attainment 
meetings 

• Tracking system 

• Pupil Leuven 
scales 

• 1 hour per term 

• Termly, Aug 
2019 – June 
2020 

•  

• Further develop robust 
understanding of an 
ACE level.  

• Class Teacher 

• SLT 

• Cluster  

• Moderation and 
progression 
planning 
meetings 

• Termly  
 

•  
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NIF Priority 3 – Closing The Attainment Gap Between The 
Most And Least Disadvantaged Children 

 

QIs/Themes 

1.5  Management Of Resources And Environment For 
Learning 

 2.5 Engaging Families In Learning 

3.2 Equity For All Learners 
 

Priority 3:  Reduce the attainment and achievement gap for our school Overall Responsibility Headteacher 

Outcomes:  Awareness and Understanding of our Attainment Gap 

All staff will be aware of what the attainment and achievement gap looks like. 

Actions will be taken as early as possible to address the gap (interventions at Early Level) – lessen the impact of the vocabulary gap 

A range of data will be used to ensure an ongoing, relentless focus on improving attainment for every pupil 

Nurturing Approaches to Support Pupils Emotionally and Socially 

Pupils will be supported emotionally and socially to remove barriers to learning 

Consistent, nurturing and restorative approaches across school 

Family Learning 

Increased meaningful family engagement 

Participation 

Increased number of children accessing extra-curricular activities 

Increased number of families engaging with learning and teaching 

Tasks By Whom 
Resources 

 

Time 

 
Impact/ Progress 

Awareness and 
Understanding of our 
attainment and 
achievement gap 

    

• Identify the gap for 
each year group.  

• Senior Attainment 
Development Officer   

• Teachers  

• CEC analysis of CFE 
Levels 

• Stretch Aims 
 

• August 2019 
in-service 
day to 

•  
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engage with 
data 

• Ongoing – 
June  2020 

• Collect baseline data 
for all interventions and 
ensure calendar/plan 
for monitoring progress 

• Senior Attainment 
Development Officer 

• Data: engagement, 
attendance, punctuality, 
attainment (teacher 
judgement, 
standardised scores, 
SEAL assessments), 
achievement, wellbeing 
indicators 

• By August 
2019 

  

Address the Vocabulary 
Gap at Early Level 

    

• Speech and Language 
Therapists to support 
Early Level literacy 
(phonological 
awareness, vocabulary 
and listening and 
talking skills) 

• Speech and 
Language Therapists 

• Early Level Team 

• HT 

• £28,000 

• Baseline assessments 
(specialist) 

• Monitoring of progress 

• September 
2019 

•  
 

• Staff to engage in 
Froebel practitioner 
enquiry to develop P1 
play based learning 
(including Early Level 
pedagogy and 
opportunities for pupils 
to develop self-
regulation) 

• Early Level Team  • Additional teacher 
(£40,000) 

• Froebel training and 
reading guidance 
(£1550) 

• Resources £1500 

• Professional reading 
and guidance 

• August 2019 
 

•  

Nurturing Approaches to 
Support Pupils 
Emotionally and Socially 

    

• Set up groups and 1:1 
support for pupils 
whose readiness to 

• Pupil Wellbeing 
Officer 
 

Cost of PWO (£34,000) • August 2019 •   
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learn is impacted on by 
peer issues (social 
skills, emotional 
support) 

 

• Continue to run 
expanded nurture 
provision so that a 
higher number of 
children can access 
this support 

 
 
 
 
 
 
 

• Principal Teacher 

• PSAs 

• Additional nurture base 

• Staffing of an additional 
PSA  (£16,000) has 
allowed Nurture 
Network PSAs to be 
timetabled to extend the 
nurture timetable 
provision 

• Nurturing schools audit 
tool 

• Dino Schools being ran 
in Niddrie Mill – ASL 
Forteviot Model for P1 
and P2 to access. 

 

• September 
2019 

•  

• Pupil mentoring • Selected Teachers, 
PSAs and pupils 

£4000 • In own time •  

• Review Positive 
Behaviour Policy and 
continue to build on 
restorative approaches  

• All staff • ‘When the Adults 
Change, Everything 
Changes’ Paul Dix book  

• Recognition boards 

• Welcomes 

• August 2019 
In-service day 

 

•  

• RRSA Silver level to be 
achieved 

• DHT • RRSA Resources • April 2020 •  

Improving Quality of 
Learning, Teaching and 
Assessment 

    

• Continued development 
of Assessment 
framework 

• Senior ADO • Schools Programme 
Funding (Senior ADO) 

• CAT/staff meeting to 
share 

• August 2019 •  
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• Supported teaching 
evaluations focused on 
high quality, effective 
feedback  

• Learning Walks 

• Visits to other schools 

• Senior ADO 

• SLT 

• Class Teachers 

• PSAs and pupils 
where appropriate 

• Liaison and collaboration 
time  

• August 2019 •  

• Smaller classes to 
increase CT ratio to 
children to improve 
engagement in the 
classrooms. 

• Whole school  • Additional CT from PEF 
fund (£21270) and 
Positive Action 

• August 2019 •  

• Develop understanding 
and confidence in 
independently exploring 
pathway 1 and 2. 

• All staff • Educational Psychologist 
and ASL lead 

• SALT  

• January 
CAT 

• January In-
service 

•  

Family Learning 
 

    

• Review and 
expand Family 
Learning 
involvement and 
engagement by 
creating a 2019-
2020 framework. 

• Principal Teacher 

• PWO 

• Families 

• SFL 

• Home learning bags 
in P1 led by SFL 

• Framework led by 
PT 

• November 
2019  

•  

• Review Home 
Learning Policy 

• Principal Teacher 

• Parents  

• Liaison and 
collaboration time 

• November 
2019 CAT 

•  

Increase Participation     

• Fund Active School’s 
Clubs  

• Active Schools 
Coordinator 

• £4000 • August 2019 •  

• Engage with Castlebrae 
Cluster Academies 

 

• P7 Team 
 

• £1500 
 

• August 2019 •  

• Fund CHAI to continue 
working with families in 
Niddrie Mill fortnightly. 

• HT • £6000 • August 2019 •  
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• Positive Playtimes to be 
developed 

• DHT • £2000 Resources • June 2020 •  
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Castlebrae Cluster Improvement Plan   2019 20 

Priority   Leadership of learning through staff development  Overall Responsibility HTs of Primary: Clare Langley, 
Jan Paterson, Mhairi 
McDonald  

Measurable  

Outcomes 

• Number of P4 learners achieving first level in Numeracy will increases by 5% 

• Number of P7 learners achieving second level in Functional Writing will increase by 5% 

• Nursery and P1 practitioners understanding of Froebelian pedagogy will increase   

Outcomes • Staff efficacy develops in delivery and judgements of identified aspects of the curriculum. 

• Closer working relationships across Cluster staff thus improving collegiality. 

NIF Priority  

• Improvement in attainment, particularly in literacy and numeracy 

QIs/Themes 

1.2 Leadership of Learning 

1.3  Leadership of Change 

Tasks 
 

Resources 

 

Time 
Progress & Impact 

Froebelian Pedagogy 

• Develop Froebelian pedagogy in Nursery and 
Primary One through Early Learning 
Improvement Partnerships 

• Collaborative pedagogy development  

• 4 x 1.5 hours sessions (6 Hours) 

• Bringing the Froebel Approach to your Early Years 
Practice - Bringing ... to your Early Years Practice 
(Helen Tovey) 
 

• May 2020 •  

Cluster P7 Academies 

• Develop Castlebrae P7 Academies approach  

• Collegiate discussion on achieving a level 
following 3 literacy tasks  

• Budget agreed 

• Team teaching across sectors 

• CAT Time (6 Hours) 

• April 2020 

• Aug – May 2020 

•  

https://www.waterstones.com/author/helen-tovey/248515
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Cluster Collaboration Work – Numeracy 

• All CTs P2-P6 pair/group with a Cluster or City 
colleague(s) 

• All CTs P2-P6 agree collegiate enquiry focus 
for a numeracy lesson 

• All CTs P2-P6 share classroom experience in 
numeracy with a Cluster or City colleague 

• Discussion on the lesson 

• Feedback and consider ‘So what’ and 
potential impact in own setting and Cluster   

• SNSAs Data to identify areas of development 

• Team teaching time in WTA (6 Hours) 

• SEAL Training 

• Practitioner Enquiry – George Gilchrist 

• CAT Time (6 Hours) 

• Sept 2019 
 

• Aug – Dec 2019 
 

• Depending on 
Individual needs  

•  
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Castlebrae Cluster Early Learning Improvement Partnership 
Castleview Primary, Craigmillar Early Years, Greendykes Early Years, Greengables Nursery School, Moffat Early Years Campus, Newcraighall Primary, 

Niddrie Mill Primary 

Leadership and Management 

Themes 
1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning 
1.3 Leadership of change 
1.4 Leadership and management of staff 
1.5 Management of resources to promote 
     equity 
Other related HGIOELC QI’s/Themes 
2.2 Curriculum 
2.3 Learning, teaching and assessment 
2.4 Personalised support 
2.5 Family Learning 
2.7 Partnerships 
3.2 Securing Children’s Progress 
3.3 Developing creativity and skills for life and 
learning 

National Improvement Framework (NIF) Priorities 
 

1. Improvement in attainment, particularly in 
literacy and numeracy.  

2. Closing the attainment gap between the 
most and least disadvantaged children and 
young people.  

3. Improvement in children and young people’s 
health and wellbeing. 

4. Improvement in employability skills and 
sustained, positive school leaver destinations 
for all young people 

NIF Drivers 
 
• School leadership 
• Teacher professionalism 
• Parental engagement 
• School improvement 
• Performance information  
• Assessment of children’s progress 

 

Castlebrae Cluster Early Learning Improvement Partnership (ELIP) 
Aim: To work together across our settings to improve practitioner knowledge of key Froebelian Principles and use these to support the development of high quality 
experiences for our children. 

Overall Responsibility: ELIP Setting Leads 

Outcome and impact on learners:                                                                                                           

• Staff will gain a clear understanding of Froebelian Principles and practice.  

• Staff will understand the distinctive features of a Froebelian approach and will be more able to articulate the shared pedagogy of the setting. 

• Staff will be challenged to think carefully about the choices they make and ensure that decisions are made from an informed and principled standpoint.  

• Staff will have a clear understanding of what rich, holistic, high quality experiences for children look like. 

• Staff will be able to develop and support higher quality experiences for children which will lead to improved outcomes. 
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Tasks By Whom Timescale Resources Progress/Impact of tasks 

ELIP Session 1 – Castleview 
Staff in each setting who have completed 
the Froebel in Childhood Practice Course at 
Edinburgh University will share their 
development project posters. 
Self-evaluation of development areas based 
on book chapters and baseline assessment 
of knowledge of Froebelian principles 
 
ELIP Leads Meeting 
Review self-evaluation wheel and 
questionnaires. 
Choose focus chapters for each ELIP session 
 
October Inset Day - Greengables 
Froebelian Principles & Practice 
Introduction to Froebelian Principles and 
Practice (input CG) 
Introduction to the Book Study across the 
session - Bringing The Froebel Approach to 
Your Early Years Practice by Helen Tovey. 
 
Book Study 
All settings to complete book study of focus 
chapter before ELIP Session 2 
Use reflective questions to stimulate 
discussion. 
Greengables staff to prepare presentation of 
work in this area 
 
ELIP Session 2 – Greengables 
20 minutes - chance to look around setting 

 
Froebel trained staff. 
 
 
 
 
 
 
 
 
ELIP Leads 
 
 
 
 
 
All ELIP staff 
Catriona Gill 
 
 
 
 
 
All ELIP staff 
Greengables staff 
 
 
 
 
 
 
Greengables staff 
All ELIP staff 

26th Sept 19  
4:30-5:30 
 
 
 
 
 
 
 
2nd Oct 19 
2pm Castleview 
 
 
 
22nd Oct 19 
PM 
 
 
 
 
 
 
By 26th Nov 19 
 
 
 
 
 
 
 
26th Nov 19  
4:30-5:30 
 

 
Posters 
Display space 
Self-evaluation wheel 
Self-evaluation 
questionnaire (survey 
monkey/paper?) 
 
 
 
Time 
 
 
 
 
 
 
 
 
 
 
 
 
Copies of the 
book/chapters 
Time 
 
 
 
 
 
Time 
Post-it notes 
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10 minutes - Greengables staff presentation 
sharing practice based on book chapter.  
20 minutes - Group discussions.  Post-it 
notes gathering evidence of shared practice. 
 
 
Book Study 
All settings to complete book study of focus 
chapter before ELIP Session 2 
Use reflective questions to stimulate 
discussion. 
Moffat staff to prepare presentation of work 
in this area 
 
ELIP Session 3 – Moffat 
20 minutes - chance to look around setting 
10 minutes - Moffat staff presentation 
sharing practice based on book chapter.  
20 minutes - Group discussions.  Post-it 
notes gathering evidence of shared practice. 
 
Book Study 
All settings to complete book study of focus 
chapter before ELIP Session 2 
Use reflective questions to stimulate 
discussion. 
Newcraighall staff to prepare presentation 
of work in this area 
 
ELIP Session 4 – Newcraighall 
20 minutes - chance to look around setting 
10 minutes - Newcraighall staff presentation 
sharing practice based on book chapter.  
20 minutes - Group discussions.  Post-it 
notes gathering evidence of shared practice. 

 
 
 
 
 
 
All ELIP staff 
Moffat staff 
 
 
 
 
 
 
Moffat staff 
All ELIP staff 
 
 
 
 
 
All ELIP staff 
Newcraighall staff 
 
 
 
 
 
 
Newcraighall staff 
All ELIP staff 
 
 
 
 

 
 
 
 
 
By 28th Jan 20 
 
 
 
 
 
 
 
28th Jan 20 
 
 
 
 
 
 
 
By 30th April 20 
 
 
 
 
 
 
30th April 20 
 
 
 
 
 
 

Flipchart paper 
 
 
 
 
 
Copies of the 
book/chapters 
Time 
 
 
 
 
 
Time 
Post-it notes 
Flipchart paper 
 
 
 
 
Copies of the 
book/chapters 
Time 
 
 
 
 
 
Time 
Post-it notes 
Flipchart paper 
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May Inset Day –  
Sharing practice 
All settings to display and share an aspect of 
work this year that has been influenced by 
learning about Froebelian principles and the 
book study.Self-evaluation of development 
areas based on book chapters and final 
assessment of knowledge of Froebelian 
principles 

 
 
All ELIP staff 

5th May 20 
 

 
 
Display boards 
Self-evaluation wheel 
Self-evaluation 
questionnaire (survey 
monkey/paper?) 
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